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The  summary  information  in  this  report  provides  teachers, 
school  administrators,  students,  and  the  general  public  with 
an  overview  of  results  from  the  January  1991  administration 
of  the  English  30  Diploma  Examination.  The  information  is 
most  helpful  when  used  in  conjunction  with  the  detailed 
school  and  jurisdiction  reports  that  have  been  mailed  to 
schools  and  school  jurisdiction  offices.  An  annual  provincial 
report  containing  a detailed  analysis  of  the  combined  January, 
June,  and  August  results  will  be  available  by  the  end  of  1991. 


DESCRIPTION  OF  THE  EXAMINATION 

The  English  30  Diploma  Examination  consists  of  two  parts: 
a written-response  section  worth  50%  and  a multiple-choice 
section  worth  50%. 


ACHIEVEMENT  OF  STANDARDS 


The  information  reported  is  based  on  the  final  blended 
marks  achieved  by  9 81 1 students  who  wrote  the 
January  1991  examination. 

♦95.2%  of  these  students  achieved  the  acceptable 
standard  (a  final  blended  mark  of  50%  or  higher). 
•9.6%  of  these  students  achieved  the  standard  of 

excellence  (a  final  blended  mark  of  80%  or  higher). 


EKQVINCIAL  AVERAGES 

•The  average  school-awarded  mark  was  66.1%. 

•The  average  diploma  examination  mark  was  63.2%. 
•The  average  final  blended  mark,  representing  an 
equal  weighting  of  the  diploma  examination  and 
school-awarded  marks,  was  65.2%. 


Liberia 

EDUCATION 


PART  A:  WRITTEN  RESPONSE 


1 

Part  A:  Written  Response  is  written  at  a different  time  from  Part  B:  Reading  (Multiple  Choice)  and  con 
utes  50%  of  the  total  examination  mark.  Students  are  required  to  complete  two  writing  assignments,  ea 
of  which  assesses  a variety  of  writing  and  thinking  skills. 

1 

Readers  will  find  the  results  most  meaningful  in  the  context  of  the  assignments  and  the  scoring  descript 
The  most  useful  starting  place  for  reviewing  these  results  is  at  the  (3)  SATISFACTORY  level.  Such  w 
exceeds  the  pass  mark  of  50%.  The  scoring  guides  that  describe  proficiency  levels  are  in  the  English  3 
Diploma  Examination  Update  for  1991 , which  is  available  in  all  schools. 

The  table  below  outlines  the  requirements  for  each  assignment,  the  categories  for  scoring  each  assignir 
the  amount  each  category  contributes  to  the  total  mark  (parts  A and  B combined),  and  the  percentage  o 
students  achieving  at  the  various  levels. 


BLUEPRINT  and  PERCENTAGE  distribution  QF  RESULTS 


DESCRIPTION  OF 

PROPORTION 

OF 

PERCENTAGE  DISTRIBUTION  OF  SCORES 

THE  WRITING 
ASSIGNMENT 

SCORING 

CATEGORY 

TOTAL  MARK 

(%) 

(5) 

EXCELLENT 

(4) 

PROFICIENT 

(3) 

SATISFACTORY 

(2) 

LIMITED 

(1) 

POOR 

Minor  Assignment 
The  student  is 
required  to  write  a 

1.  Thought  and 
Detail 

7.5 

2.2 

27.6 

59.9 

9.3 

0.7 

personal  response 
to  the  reading  selec- 
tion provided  in  the 
examination. 

2.  Writing  Skills 

15 

2.1 

28.3 

58.6 

9.7 

1.0 

U| 

Maior  Assignment 
The  major  assign- 

1. Total  Impression 

5.0 

1.6 

163 

58.1 

22.1 

1.5  | 

ment  maintains  a 
thematic  connection 
to  the  minor  assign- 

2. Thought  and 
Detail 

12.5 

1.9 

173 

48.3 

29.7 

2.5  | 

ment  The  student  is 
required  to  demon- 

3. Organization 

15 

1.9 

19.0 

61.1 

16.6 

L0 

strate  an  appreciation 
of  literary  works 
studied  through  a 

4.  Matters  of 
Choice 

5.0 

2.4 

20.4 

62.1 

133 

13  ! 

discussion  of  theme 
and  the  literary  tech- 
niques that  support 
that  theme.  The 
student  is  also  re- 
quired to  synthesize 
thoughts  clearly  and 
correctly  in  writing. 

5.  Matters  of 
Convention 

5.0 

3.2 

26.9 

54.6 

13.5 

1.5  i 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  a SATISFACTORY  level  of  pe 
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A MINER  S'  COMMENTS 


JkoR  ASSIGNMENT:  Personal  Response  to  Literature 

jifc  examination  selection,  the  poem  "Envy”  by  Yevgeny  Yevtushenko,  focuses  on  a feeling  with  which 
glish  30  students  can  identify.  Students  found  a wealth  of  stimulating  quotations  in  the  poem  and 
! my  used  them  effectively  in  their  writing.  Students  interpreted  the  assignment  focus  broadly. 

: me  students  wrote  about  ideals,  whether  or  not  particular  ideals  were  represented  in  the  poem.  Some 
dents  wrote  purely  about  envy.  Others  responded  to  a particular  quotation  that  may  or  may  not  have 
r ealed  an  association  with  envy  or  ideals.  Most  responses  related  to  envy  in  some  way;  however, 
s ce  envy  implies  an  ideal  in  the  broadest  sense,  these  responses  were  considered  by  the  markers  to  be 
8 jropriate. 

* my  students  achieving  the  acceptable  standard  selected  a quotation  and  discussed  it  appropriately  in 
t ms  of  the  influence  of  an  ideal,  but  the  development  of  the  discussion  was  predictable  and  supporting 
c tails  were  general. 

! adents  achieving  the  standard  of  excellence  often  recognized  the  poignancy  of  the  universal  human 
« lnerability  expressed  in  the  poem.  They  often  presented  concrete  support  in  the  form  of  lively,  drama- 
! ed  descriptions  of  personal  experiences.  Some  students  in  this  group  demonstrated  the  confidence  to 
i ce  issue  with  the  implications  of  the  selection. 

^AJOR  ASSIGNMENT:  Literature  Composition 

udents  demonstrated  through  their  responses  to  the  major  assignment  that  they  felt  comfortable  with 
b requirements  of  the  assignment.  Most  appeared  to  have  no  problem  choosing  a work  or  works  of 
erature  to  illustrate  "the  influence  of  an  ideal  on  individual  behavior." 

udents  achieving  the  acceptable  standard  frequently  presented  a clear  controlling  idea  that  reflected  a 
^sic  understanding  of  the  chosen  literary  work.  Supporting  details  were  present,  but  their  connection  to 
e controlling  idea  was  not  always  established.  For  example,  such  students  identified  a character  as 
iving  an  ideal  and  being  affected  by  an  ideal,  but  they  neglected  to  explore  what  the  author  might  be 
lying  about  the  influence  of  an  ideal  on  individual  behavior. 

tudents  achieving  the  standard  of  excellence  showed  confidence  in  their  use  of  language  and  in  their 
)ility  to  interpret  the  literature  insightfully.  They  were  conscientious  in  both  the  structuring  of  their 
iscussions  and  in  the  choice  of  supporting  evidence.  Such  students  were  usually  more  precise  in 
miting  their  topics.  They  frequently  extended  their  discussions  well  beyond  the  citing  of  characters 
:fected  by  ideals,  while  at  the  same  time  managing  to  strike  a balance  between  the  immediate  issues 
f characters  and  their  actions  and  the  broader  context  of  the  selection.  For  example,  in  discussing 
le  story  "Boys  and  Girls"  (a  popular  choice  in  January  1991),  these  students  considered  the  girl’s 
langing  outward  behavior,  her  internal  nurturing  impulses,  and  the  social  context  within  which  she  is 
jsponding. 

I 
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PART  B:  READING  (MULTIPLE  CHOICER 


RESULTS 

Results  are  in  average  raw  scores. 

Total  Part  B:  43.4  out  of  67 

Subtest  Results:* 

• Course  Content 

-Meanings:  19.7  out  of  30 

- Critical  Response:  14.1  out  of  23 

- Human  Experience  and 

Values:  9.6  out  of  14 


* Readers  are  cautioned  NOT  to 
compare  subtest  results  because  the 
subtests  are  not  of  equal  difficulty. 
Readers  should  compare  these 
provincial  subtest  results  with  their 
own  school  results. 


,if' 


EXAMINATION  BLUEPRINT 


Part  B:  Reading  (Multiple  Choice)  has  a value  of  70  marks,  one  mark  for  each  multiple  j 
question.  Each  question  is  classified  in  two  ways:  according  to  the  curricular  content  a i * 


being  tested  and  according  to  the  thinking  (process)  skill  demanded  by  the  question.  Th 
examination  blueprint  illustrates  the  distribution  of  questions  in  January  1991  according 
these  classifications.  It  is  important  to  note  that  three  questions  were  deleted  after  a revi 
question  statistics. 


Question  Type 
by  Course 
Content 

Question  Type  by  Thinking  Skills 

Literal 

Understanding 

Inference  and 
Application 

Evaluation 

Meanings 

15,64 

1,5,  12,  14,21, 
23,  30,  37,41, 
42,*  45, 46, 47, 
50,  53,  55,  63,  67 

9,  10, 11,  13, 
17,  20,  32, 34, 
44,51,56 

Critical 

Response 

65 

2,  3,*  4,  6,  22, 
24,  26,  27,  28, 
29,  38, 43, 48, 
49,  66 

1*  16,  18,25, 
40,  52,  60, 
61,62, 

Human  Experience 
and  Values 

8, 19, 36,  39, 
54,  57,  59, 
68,  69,  70 

31,33,  35, 
58 

Examination 
Emphasis  (%) 

3 items 
(2%) 

43  items 
(31%) 

24  items 
(17%) 

M 

Examii 
Em  pi  iril 


(%  ml 


;ff( 


31  it||w 
C 


25  it 
(18 


"fi 


14  it 

(K«B 


70  itd 
(5 


♦Note:  Questions  3, 7,  and  42  were  deleted  from  the  examination.  See  page  5 for| 
discussion  of  these  questions. 


The  following  table  shows  question-by-question  results  and  the  keyed  answers.  There  is  a parallel  table  in  the  school  and 
jurisdiction  reports  showing  the  percentage  of  students  selecting  each  alternative.  From  this  table,  teachers  can  determine 
areas  of  strength  and  weakness  in  the  achievement  of  their  students  relative  to  the  province  as  a whole  and,  consequently, 
areas  of  strength  and  weakness  in  their  programs. 


OUES. 

KEY 

DIFF.* 

OUES.  KEY 

DIFF. 

OUES. 

KEY 

DIFF. 

OUES. 

KEY 

DIFF. 

OUES.  KEY 

1 

C 

76.5 

15 

B 

72.7 

29 

D 

49.8 

43 

C 

643 

57 

A 

2 

A 

73.2 

16 

A 

60.8 

30 

D 

61.9 

44 

D 

84.4 

58 

B 

3 

- 

- 

17 

B 

78.0 

31 

B 

43.2 

45 

B 

41.6 

59 

D 

4 

C 

50.4 

18 

C 

59.9 

32 

A 

58.7 

46 

A 

59.5 

60 

D 

5 

A 

58.1 

19 

B 

81.0 

33 

C 

743 

47 

D 

54.9 

61 

C 

6 

C 

85.4 

20 

D 

75.9 

34 

B 

83.4 

48 

A 

50.7 

62 

A 

7 

- 

- 

21 

D 

473 

35 

D 

78.6 

49 

D 

61.9 

63 

D 

8 

D 

71.4 

22 

C 

56.4 

36 

B 

81.5 

50 

B 

783 

64 

A 

9 

B 

79.1 

23 

C 

37.0 

37 

C 

68.9 

51 

A 

70.4 

65 

A 

10 

D 

86.7 

24 

A 

66.6 

38 

C 

50.9 

52 

C 

55.7 

66 

B 

11 

C 

463 

25 

D 

47.1 

39 

A 

58.1 

53 

C 

72.1 

67 

C 

12 

C 

633 

26 

A 

64.1 

40 

D 

42.2 

54 

B 

66.8 

68 

B 

13 

B 

66.8 

27 

A 

59.2 

41 

A 

74.8 

55 

C 

79.3 

69 

D 

14 

D 

54.4 

28 

C 

82.0 

42 

— 

- 

56 

D 

42.5 

70 

♦Difficulty  - percentage  of  students  answering  the  question  correctly 
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estions  3 and  7,  based  on  the  poem  "Overcoats,"  were  deleted.  In  both  questions,  too  many  students  (30%  and  36% 

I pectively)  were  attracted  to  alternatives  that,  on  closer  examination,  were  reasonable  choices. 

estion  42  was  also  deleted.  The  wording  of  the  correct  answer  A,  "history  reflects  human  impulse,”  might  have  disco ur- 
jt d students  from  recognizing  it  as  correct  and,  therefore,  encouraged  them  to  choose  another  alternative  (C  or  D)  because  it 
inded  more  reasonable. 


tiring  the  marking  session,  a committee  of  English  30  classroom  teachers  reviewed  the  January  1991  English  30  Part  B: 
ading  (Multiple  Choice)  examination  to  determine  whether  the  standards  embedded  in  the  readings  and  the  questions  were 
propria te  and  fair.  The  committee  members  concurred  that  the  January  1991  examination  set  a reasonable  standard  of 
tiievement  for  graduating  English  30  students.  The  teachers  also  stated  that  the  examination  would  clearly  distinguish 
tween  high-achieving  and  low-achieving  students. 

udents'  performance  on  the  Part  B section  confirmed  the  teachers’  expectations:  performance  was  generally  satisfactory,  and 
fults  demonstrated  that  students  who  achieved  high  total  scores  (Part  A:  Written  Response  plus  Part  B:  Reading)  were  those 
10  achieved  the  highest  scores  on  Part  B:  Reading  (Multiple  Choice).  The  results  also  indicate  that  these  students  consis- 
ltly  employed  their  skills  of  close  reading  and  confirmed  their  ideas  by  re-examining  the  text.  These  students  appear  to  have 

I ad  the  questions  and  the  alternative  answers  very  carefully. 

le  table  below  relates  to  three  questions  selected  from  the  examination.  For  each  question,  three  statistical  references  are 
ven:  the  percentage  of  all  students  writing  the  examination  who  chose  the  correct  answer,  the  percentage  of  students 
hieving  the  STANDARD  OF  EXCELLENCE  (80%  or  higher,  or  A,  on  the  whole  examination)  who  chose  the  correct 
tswer,  and  the  percentage  of  students  achieving  the  ACCEPTABLE  STANDARD  (but  not  receiving  marks  higher  than  64%, 
C,  on  the  whole  examination)  who  chose  the  correct  answer.  The  comments  following  the  table  discuss  some  of  the 
visions  that  students  made  and  some  of  the  skills  that  they  used  to  answer  correctly. 


Percentage  of  Students  Correctly  Answering  Selected  Questions 
(Parts  A and  B Combined  ) 


Student  Group 

Question  Number 

22 

23 

45 

All  students 

56.4 

37.0 

41.6 

Students  achieving  the  Standard 
of  Excellence  (80%  or  higher,  or  A) 

78.5 

71.3 

75.2 

Students  achieving  the  Acceptable 
Standard  who  received  marks 
between  50%  and  64%,  or  C 

50.9 

26.1 

31.7 

! 

I 
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EXAMINERS’  COMMENTS  (continued) 


Questions 

22.  The  image  of  "the  stubborn  intervals  that  try  to  force  a 
song  apart"  (lines  9-10)  saves  to  parallel  the 

A.  son's  innocence  and  his  mother's  sense  of  guilt 

B.  effect  of  the  mother's  fear  on  ha  son's  despair 

* C.  effect  of  the  son's  sobs  on  the  sounds  of  merrymaking 
D.  mother's  sense  of  responsibility  to  ha  son  and  to  ha  guests 


Comments 

Question  22  makes  several  demands  on  the  students.  They  mi 
refer  to  the  context  of  the  cited  text  to  understand  the  image.  ’ 
must  infer  meaning  and  then  apply  their  knowledge  of  parallel 
as  they  infer  meaning  from  the  alternatives.  Those  students  w 
referred  to  the  footnote  indication  at  line  9 would  have  becomi 
aware  that  the  "interval"  in  the  question  was  a reference  to  a 
difference  in  "sounds"  and  would  therefore  have  responded  to 
difference  in  sounds  described  in  alternative  C.  Students  foun 
this  to  be  a fairly  difficult  question  with  only  56.4%  choosing 
the  correct  answer.  Of  the  group  achieving  the  standard  of  exc 
lence  on  the  whole  examination  (parts  A and  B combined),  78 
answered  correctly.  Of  students  who  achieved  marks  between 
and  64%  (a  letter  grade  of  C)  on  the  whole  examination,  only 
50.9%  chose  C,  the  correct  alternative. 


23.  The  mother  refers  to  her  reasons  for  wearing  the  T-shirt  as 
"all  that  corny  truth"  (line  17)  because 

A.  she  is  amused  by  the  naivete  of  ha  son's  choice 

B.  she  perceives  the  superficiality  of  her  son's  gesture 

* C.  ha  son's  perceptions  cause  these  reasons  to  be  discounted 
D.  ha  son's  responses  cause  ha  to  adopt  a pleasing  attitude 


Question  23  proved  to  be  even  more  demanding  than  question 
Again,  students  were  required  to  refer  to  the  poetic  context  of 
only  line  17  but  lines  1 to  17,  to  remind  themselves  of  the  "rea 
sons"  that  contribute  to  "all  that  corny  truth."  To  make  the  coi 
choice,  students  must  then  read  to  line  25  to  determine  what  th 
"son's  perceptions"  are.  Only  37.0%  of  all  students  chose  the 
correct  answer.  Of  the  students  who  achieved  the  standard  of 
excellence  on  the  whole  examination  (parts  A and  B combine* 
71.3%  answered  correctly.  Of  those  who  achieved  marks  betv 
50%  and  64%  (a  letter  grade  of  C)  on  the  whole  examination, 
26.1%  chose  the  correct  alternative.  In  this  same  group,  28.69 
those  students  achieving  marks  between  50%  and  64%  chose 
alternative  B,  and  30.7%  chose  alternative  D.  It  would  seem  tl 
these  students  did  not  recognize  the  necessity  of  returning  to  tl 
context  to  verify  their  choice. 


45.  Troilus'  use  of  the  word  "dread"  (line  19)  in  referring  to  the 
king  reflects  the  Elizabethan  view  of  the 

A.  unmerited  authority  of  kingship 
* B.  inherent  reverence  of  kingship 

C.  right  of  a king  to  punish  his  sons 

D.  unanimity  between  kings  and  princes 


Question  45  required  that  students  be  familiar  not  only  with 
Shakespearian  text,  but  also  with  the  Elizabethan  world  view  £ 
its  "chain  of  being,"  in  which  the  King  ranks  second  only  to  G 
The  question  proved  difficult  with  only  41.6%  of  all  students 
selecting  the  correct  answer,  B.  Without  an  awareness  of  the 
Elizabethan  context,  students  would  have  been  very  inclined  tc 
"dread"  as  suggesting  "unmerited  authority"  (A)  or  fearsomen 
In  fact,  39.8%  of  all  students  did  so.  Of  those  achieving  the 
standard  of  excellence  on  the  whole  examination  (parts  A and 
combined),  75.2%  answered  correctly.  Of  those  students  who 
achieved  marks  between  50%  and  64%  (a  letter  grade  of  C),  oi 
31.7%  chose  alternative  B. 


For  further  information,  contact  Gail  Gates,  Tom  Dunn,  or  Elana  Scraba  at  the  Student  Evaluation  Branch,  427-2948. 
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